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Abstract 

Present study examines social comparison, hope, and depression among madrasa and school 

students to see how these educational contexts affect mental health and well-being. Male and 

female students ages 11–17 were equally included in the sample. Participants were provided 

with the Depression Anxiety Stress Scale (DASS), Adult Hope Scale, and Social Comparison 

Scale. Although both educational environments had moderate feelings of depression, anxiety, 

and stress, madrasa students had more hope than school students. Despite their hopefulness, 

madrasa students had more despair and anxiety. Hope promotes mental health, as correlation 

research showed that higher hope levels were connected with reduced depression, anxiety, and 

stress. An independent samples t-test showed that madrasa students scored higher on depression 

and anxiety than school students. Madrasa students' higher rates of depression and anxiety 

require culturally sensitive mental health initiatives that include religious and moral teachings 

and provide necessary psychological care.  

Keywords: Social comparison, hope, depression, madrasas, traditional school, educational 
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Introduction 

Education plays a pivotal role in shaping the psychological and emotional well-being of students. 

The environment in which students are educated can significantly impact their mental health and 

overall development. Social comparison is a psychological phenomenon where individuals 

evaluate their own abilities, achievements, and attributes by comparing themselves to others. 

This process can have both positive and negative effects on a student's self-esteem and 

motivation. Understanding how social comparison operates among students in different 

educational settings is crucial, as it can influence their academic performance, self-concept, and 

mental health (Ahmad, et al., 2023). Parveen's Social Comparison Theory (2024) posits that 

individuals have an innate drive to evaluate their abilities and opinions. They do this by 

comparing themselves to others when objective benchmarks are unavailable. Festinger proposed 

that, in possessing a preference to compare with similar others, humans attain more accurate self-

evaluation. 

Wills explains that Entwistle (2010) furthered the work of Festinger into this theory Upward and 

Downward Comparison Theory, that upward comparison is comparing oneself to someone that is 

better, and this may be motivating or even potentially threatening in achieving the same level of 

confidence or self-aspiration; downward comparison is a form of comparing oneself against 

someone that is worse off, again possibly maintaining self-esteem but is also potentially causing 

complacency. 

Hope is a very central psychological resource, which makes it possible for people to set and act 

towards meaningful goals. It includes the situational sense of argentic and pathways thinking, 

which are belief in the ability to achieve certain desired results and means to have been attained 

and reaching them. From Muslimah's Hope Theory, 2019, it is a cognitive set known as a 

combination of agency and pathways: goal-directed energy and planning towards attaining set 

goals. In the judgment of Snyder, individuals high in hope, distinctive from determination, also 

have the necessary constituents and pathways to reach their goals. This dual-component model 

has its foundation most notably being used in aggregating study on how hope impacts one's 

levels of accomplishment academically and personally. Hadesi's Hope Theory (2019) defines 

hope as a multi-dimensional strength of life marked by an optimistic but at the same time 

uncertain expectancy in attaining good outcomes,. The temporal future-oriented and the 

contextual specific situations perspective summarize that their model illuminates hope as a 
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dynamic entity that encompasses multi-life domains. 

Nazer's Cognitive Theory of Depression (2020) held that depression occurs owing to the 

negative cognitive distortions an individual is passing through. Beck believed that one had a 

cognitive triad of negative thoughts about self, the world, and the future. The undesirable 

manners of such thinking oftentimes bring about the onset and persistence of depressive 

symptoms. Nawas' Learned Helplessness Theory (2023) postulated that depression comes about 

because the individual feels helpless and that he or she has no control over the outcomes. This 

theory centered on perceived powerlessness and uncontrollable events as instrumental in the 

development of depressive symptoms. 

According to festingr in 1954, in social comparison theory, each person chooses his social and 

personal values according to comparison with each other in an environment. Also Leigh Gibbons 

and Bram Buunk mentioned that this process always can help analyze the feelings of competence 

and mental health of students affect the self-esteem in a varied mode am personal social 

evaluation process can help define the psychology of Professionals in a great manner. Studies in 

recent times have highlighted the specific role of different educational environments in shaping 

the results. For example, (Patria, 2023) showed that the student's perception of their academic 

standing compared to their peers can be sources of stress and satisfaction (Hossain & Tollefson, 

2007). 

In additional to this, hope, according to Snyder et al., (1991), is viewed as the perception that one 

can develop the routes to achieve the set goals and the motivation to put the routes into use. To 

further support this, hope has been thumb-marked as a resilient protector for one against 

developing depressive symptoms hence in adolescents (Valle et al., 2006). However, the role of 

hope and social comparison in the interaction at educational settings remains underexplored, 

particularly in the case of non-western cultures, wherein the educational dynamics greatly differ 

between both the educational systems (Cheema & Malik, 2019). 

The dissimilarity of the educational systems can have a severe impact on the psychological 

development of young people. In the Islamic world, madrasas have long been associated with 

education focused on religion, and often, much attention is paid to the issues of discipline, 

attitude to church life, and the denomination's internal doctrine (Zine, 2008). In the process, the 

traditional school is likely to offer less explicitly spiritual education; one is recognized to offer a 

more general curriculum and an estimation of individual accomplishment and competition at 
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play in the world outside the school (Niaz, 2003). These fundamental differences in education 

philosophy and environment will likely influence how students conduct their social comparison 

and, therefore, their experience of hope and depression (Marsh et al., 2005). In these settings, 

understanding the role of hope is further added. While environments that stress community and 

cooperation, as in most madrasas, show results where hope is derived from collective success 

and mutual support, hope may be tied more closely to personal academic success in more 

traditionally focused school settings (Snyder et al., 2002).  

Apart from the purely academic implications this research carries, the study also has practical 

implications regarding educational policy and mental health intervention. Thus, by determining 

how differentiated educational contexts influence individuals' levels of hope and depression, 

stakeholders could design much more specific psychological support systems that take into 

account distinct students' needs in different educational settings. For this purpose this study was 

conducted to examine the social comparison, hope and depression among students of Madrasas 

and schools. 

Objectives of the Study 

The present study primarily aims at understanding the effects of social comparison, hope, and 

depression in students attending madrasa and traditional school systems. Specific objectives of 

the present study are: 

1. Social Comparison Processes Among Students: This research will examine the nature of 

comparison among students of madrasas and traditional schools; for instance, on what 

basis (like academic achievement, religious adherence, etc.) and how often. 

2. To Assess Levels of Hope and Its Sources: Determine the levels of hope among students 

in both educational settings and identify the primary sources of hope (e.g., personal 

achievement, community support, religious faith). 

3. To Evaluate the Relationship between Social Comparison and Depression: Examine the 

correlation between social comparison and depression in both groups of students, 

considering how negative or positive comparisons affect their psychological health. 

4. To Explore the Moderating Role of Hope: Analyze whether hope serves as a moderating 

factor in the relationship between social comparison and depression, assessing if higher 

hope can mitigate the negative effects of detrimental social comparisons. 

5. To Develop Recommendations for Educational and Mental Health Interventions: Based 
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on the findings, propose targeted strategies and interventions that can be implemented in 

madrasas and traditional schools to enhance student well-being, increase hope, and 

reduce the risk of depression.  

Hypotheses 

1. Students in traditional schools will engage in social comparison more frequently and base 

their comparisons more on academic achievements compared to students in madrasas.  

2. Students in madrasas will report higher levels of hope due to a greater emphasis on 

community support and religious faith, whereas students in traditional schools will derive 

hope more from individual academic successes. 

3. There will be a positive correlation between the frequency and negative nature of social 

comparison and levels of depression among students.  

4. Hope will moderate the relationship between social comparison and depression among 

students.  

5. The moderating effect of hope on the relationship between social comparison and 

depression will differ between students in madrasas and traditional schools. 

Literature Review 

Depression among students is a growing concern, with numerous studies highlighting the 

prevalence and impact of depressive symptoms on academic and social functioning. The 

educational environment plays a crucial role in either mitigating or exacerbating these 

symptoms. On the other hand, studies by (Gustiwi et al., 2024) suggest that supportive school 

environments that emphasize community and belonging often found in religious schools can 

provide a protective buffer against depression. However, other research, such as that by (Arwan, 

2015) points out that the stringent expectations and rigid structures in some religious schools can 

also contribute to stress and depression among students. Social comparison theory, introduced by 

Festinger (1954), posits that individuals evaluate their own abilities and opinions by comparing 

themselves to others. In educational settings, this comparison often revolves around academic 

performance, behavior, and social status (Gibbons & Buunk, 1999). Recent studies indicate that 

the nature of social comparisons can significantly affect students' academic motivation and self-

esteem (Marsh, et al., 2008; Naeem, Ali, & Ahmed, 2022). 

According to Snyder, hope is the perceived capability by an individual to come up with routes to 

desired goals and the ability to motivate one's self in using these routes. It has long been 
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identified as an important determinant for psychological adjustment and educational resilience. 

High hope was found via research to be linked with higher grades and less depression. However, 

any cultivation of hope will go wide astray across different educational settings because of 

differing emphasis placed on individual achievement versus community support. According to 

Khan, 2015, the communal and religious orientation in madrasas might foster another ground of 

hope compared to traditional schools, which are oriented towards individualism. One such 

exception is the study of Rahman and Hamid, who, in the year 2017, reported that madrasa 

students demonstrated less stress in regard to academic competition but had increased anxiety in 

terms of social expectations from the community. This suggests that different educational 

paradigms may influence psychological well-being and behaviors through different mechanisms 

and professional development (Ali, et al., 2023; Ahmad et al., 2024). 

On the other side, conventional school students face huge pressure to perform well in school, 

have socially dynamic situations like bullying, and face the age of social media; all these are 

causes of great stress levels and depression. Such students may be faced with uncertainties in the 

future job market, which is very competitive, thus compounding feelings of anxiety and 

hopelessness (Haider, Ahmad, & Ali, 2024). A potential intervention that could answer the 

problems of madrasa pupils by including mental health education in the curriculum of religious 

studies, but equally important is the provision for culturally sensitive counseling services, which 

may not necessarily contradict religious values (Patel et al., 2018; Thomas, Khan, & Ahmad, 

2022).).  

As such, the source Wahyuni, 2020 believed that students in such an environment often 

encounter increased competition and pressure to attain objectives educationally, thereby 

increasing the risk of depression and anxiety. Parental expectations and involvement take center 

stage as another critical factor in determining the psychological outcome for both madrasa and 

traditional school students. The teacher-student relationship cannot also be seen to undermine the 

psychological well-being of the student and also impact teaching learning process (Jabeen, Ali, 

& Ahmad, 2023; Aslam, Iqbal, & Ahmed, 2022). Literature indicates that students who 

experience positive teacher-student relationships yield greater levels of hope and less depression. 

In madrasas, the close-knit community and often smaller class sizes can foster strong, supportive 

relationships between teachers and students. Drawing on a comparison between the two distinct 

educational settings of madrasas and traditional schools, this study aims to bring nuance to the 
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understanding of how different environments might shape students' mental health and well-being 

through social comparison, hope, and depression and effect students learning. 

Methodology 

The quantitative approach was adopted for the present study to ensure relevance and 

comparability of the study; participants drawn from both Madrasas and schools. An age bracket 

between 11 and 17 years old was chosen since this is the stage when a person is at the adolescent 

stage of life, and there are many psychological development activities happening in his life. The 

population size was estimated to be 300 students, and a purposive sampling technique was used. 

This ensured proper representation of Madrasas and schools. Sampling was based on the type of 

institution, Madrasa or school, and then the participants from each institute were selected 

randomly to avoid bias and enhance generalizability. In the present study, several standardized 

Scales have been used to measure the following psychological variables. 

Moreover, questionnaire surveys were used, depending on the logistical feasibility and 

preference of the participants. The researchers administered the scales to participants in a 

controlled environment and in a standardized manner so that the conditions would be as similar 

as possible in all data collection sessions. Clear instructions on completing the scales were 

provided, and any queries or concerns raised by participants were clarified. 

Results 

The result section includes the critical analysis of the responses of madrasa and traditional 

school's students by using AHS and SCO to evaluate various psychological constructs.  

Table 1 

Frequency Distribution of Demographic Variable 
Variables  Categories F   % 

Gender Male 168 56.0 

 Female 132 44.0 

Age Group  11-14 191 63.7 

 15-17 109 36.3 

Education  Primary 44 14.7 

 Middle 160 53.3 

 Metric 48 16.0 

 Other 48 16.0 

Family System Joint 176 58.7 

 Nuclear 124 41.3 

Family Status  Lower class 78 26.0 

 Middle class 122 40.7 

 Upper class 100 33.3 
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As indicated in Table 1, the demographic characteristics of the study sample were as follows: of 

the total respondents, there were 168 male students, accounting for 56.0% of the sample, while 

132 were female students, accounting for 44.0%. Thus, there was a slight male predominance in 

the sample. In terms of age distribution, the majority of participants, 191 students (63.7%), were 

aged between 11-14 years, and 109 students (36.3%) were aged between 15-17 years. The 

educational levels represented by the sample were distributed as 44 students (14.7%) in primary 

education, 160 (53.3%) in middle, and 48 (16.0%) at both the metric level and other categories of 

education. This distribution highlights that the majority of students were in the middle school 

category, which could be indicative of the educational stages commonly targeted for studies on 

social comparison, hope, and depression. The family system of the students showed that 176 

students (58.7%) belonged to joint families, while 124 students (41.3%) came from nuclear 

families. This distribution suggests a higher prevalence of joint family systems among the 

participants, which might influence the levels of social support and social comparison processes 

experienced by the students. Lastly, the socio-economic status of the students' families was 

categorized into three groups: lower class (78 students, 26.0%), middle class (122 students, 

40.7%), and upper class (100 students, 33.3%).  

Table 2 

Reliability Analysis of all Variables 

Scale No of items Cronbach's Alpha 

DASS 21 0.82 

Adult Hope 12 0.75 

Social Comparison 11 0.51 

Note: DASS=Depression Anxiety Stress Scale 

Table 2 presents the reliability analysis of the scales used in this study, measured by Cronbach's 

Alpha. The Depression Anxiety Stress Scale (DASS), consisting of 21 items, demonstrated good 

reliability with a Cronbach's Alpha of 0.82, indicating high internal consistency and reliability 

for assessing depression, anxiety, and stress among students. The Adult Hope Scale, which 

includes 12 items, showed an acceptable reliability with a Cronbach's Alpha of 0.75. The 

Cronbach's alpha of the Hope scale was 0.85, indicating the reliability of this scale to measure 

the construct of hope in the sample population. However, the 11-item Social Comparison Scale 

had a lower Cronbach's alpha of 0.51. This may point to some poor internal consistency, and 

hence, items on this scale might not be reliably measuring the construct of social comparison as 

intended. The lower reliability of the Social Comparison Scale points to a need for further 
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refinement of this scale or more items.  

Table 3 

Descriptive Statistics of all Variables 

Variables Min Max M SD Skew Kurt 

DASS 21.00 64.00 38.7 8.5 .389 -.007 

Adult Hope 30.00 96.00 76.6 11.5 -1.05 1.12 

SC 16.00 47.00 32.9 5.6 .089 .421 

Note: Min=minimum, Max=maximum, M=mean, SD=Std. deviation, Skew=Skewness, Kurt=kurtosis, 

SC=Social Comparison, DASS=Depression Anxiety Stress Scale 

Table 3 presents the Descriptive statistics of the measured variables: Depression Anxiety Stress 

Scales, Adult Hope, and Social Comparison Scales. For the DASS, the scores ranged from 21.00 

to 64.00, with a mean of 38.7 (M) and standard deviation of 8.5. A skewness of 0.389 indicates 

that there is a slight positive skew, meaning the dispersion of DASS scores is slightly skewed to 

the right. The value for the kurtosis is -.007, thus approximating zero, hence it is approximately 

normal. The Adult Hope Scale scores ranged from 30.00 to 96.00 with a mean of 76.6 and a 

standard deviation of 11.5. The skewness value of -1.05 indicates a moderate negative skew, 

suggesting that the scores are skewed to the left, meaning a majority of students reported higher 

levels of hope. The kurtosis value of 1.12 suggests a distribution that is slightly leptokurtic, 

indicating a peak higher than a normal distribution. For the Social Comparison Scale, scores 

ranged from 16.00 to 47.00 with a mean of 32.9 and a standard deviation of 5.6. The skewness 

value of 0.089 indicates a near-symmetrical distribution. The kurtosis value of 0.421 suggests a 

distribution that is slightly, indicating a flatter distribution than a normal curve. These descriptive 

statistics provide an overview of the central tendencies and variability of the key psychological 

constructs in the study. The DASS scores suggest moderate levels of depression, anxiety, and 

stress among the students. The high mean score on the Adult Hope Scale indicates a generally 

hopeful outlook among the students, particularly those in madrasas. The Social Comparison 

scores suggest moderate levels of social comparison, with a distribution close to normal, 

reflecting varied experiences of social comparison among the students. These insights are crucial 

for understanding the psychological landscape of students in madrasas and conventional schools, 

particularly in the context of social comparison, hope, and depression. 
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Table 4 

Descriptive statistics of Components of Dass-21 

Variables Min Max M SD Skew Kurt 

Dep 14.00 52.00 25.3 7.1 .673 .416 

Anx 14.00 46.00 23.9 6.7 .667 -.057 

Stress 14.00 48.00 28.0 6.6 .435 .038 

Note: min=minimum, max=maximum, m=mean, sd=std. deviation, skew=skewness, 

kurt=kurtosis, Dep=Depression, Anx=Anxiety 

Table 4 presents the descriptive statistics for the components of the DASS-21: Depression (Dep), 

Anxiety (Anx), and Stress. For the Depression component, scores ranged from 14.00 to 52.00, 

with a mean (M) of 25.3 and a standard deviation (SD) of 7.1. The skewness value of 0.673 

indicates a moderate positive skew, suggesting that the distribution of depression scores is 

skewed to the right, with more students reporting lower levels of depression.  

The kurtosis value of 0.416 indicates a distribution that is slightly leptokurtic, with a peak higher 

than a normal distribution. The anxiety component scores ranged from 14.00 to 46.00, with a 

mean of 23.9 and a standard deviation of 6.7. The skewness value of 0.667 indicates a moderate 

positive skew, similar to the depression scores, suggesting that most students report lower levels 

of anxiety. The kurtosis value of -0.057 is close to zero, indicating a distribution that 

approximates normality. 

For the Stress component, scores ranged from 14.00 to 48.00, with a mean of 28.0 and a standard 

deviation of 6.6.  

The skewness value of 0.435 indicates a slight positive skew, suggesting that the distribution of 

stress scores is slightly skewed to the right. The kurtosis value of 0.038 is near zero, indicating a 

normal distribution. These descriptive statistics highlight the levels of depression, anxiety, and 

stress among the students. The moderate mean scores across all three components suggest that 

while there are varying levels of these psychological states, the majority of students experience 

mild to moderate symptoms. 

 The positive skewness in depression and anxiety indicates that extreme cases are less frequent, 

but still present. This data is essential for understanding the mental health landscape of students 

in madrasas and conventional schools, providing a basis for targeted interventions and support 

mechanisms. 

 



         Voyage Journal of Educational Studies (VJES)                                       Vol. 4 Issue 3            

        ISSN (Online): 2790-7171, ISSN (Print): 2790-7163                                                         July to September 2024 

 

58 

 

Table 5 

Correlation between Social Comparison, Hope and components of Dass-21 

 DASS Dep Anx Stress ADH SC 

 DASS --- .864** .818** .823** -.318** -.089 

Dep  --- .565** .583** -.311** -.050 

Anx   --- .491** -.158** -.174** 

Stress    --- -.326** .000 

Adult Hope Scale     --- .017 

SC      --- 

Note: DASS=Depression Anxiety and Stress Scale, Dep=Depression, Anx=Anxiety, SC=Social 

Comparison 

Table 5 presents the correlation coefficients between Social Comparison (SC), Hope (Adult 

Hope Scale), and the components of the DASS-21 (Depression (Dep), Anxiety (Anx), Stress). 

The total DASS score is highly correlated with Depression (r = .864, p < .01), Anxiety (r = .818, 

p < .01), and Stress (r = .823, p <.01). This indicates that higher overall scores on the DASS are 

strongly associated with higher levels of depression, anxiety, and stress. Depression is 

significantly correlated with Anxiety (r = .565, p < .01) and Stress (r = .583, p < .01).  

This suggests that students who experience higher levels of depression are also likely to 

experience higher levels of anxiety and stress. Anxiety is moderately correlated with Stress (r = 

.491, p < .01), indicating that these two constructs are related but not as strongly as depression is 

to anxiety or stress. The Adult Hope Scale shows a significant negative correlation with the total 

DASS score (r = -.318, p < .01), Depression (r = -.311, p < .01), Anxiety (r = -.158, p < .01), and 

Stress (r = -.326, p < .01). This suggests that higher levels of hope are associated with lower 

levels of depression, anxiety, and stress among students. Social Comparison (SC) has a weak 

negative correlation with Anxiety (r = -.174, p < .01) and no significant correlation with 

Depression (r = -.050) or Stress (r = .000).  

This indicates that higher levels of social comparison are slightly associated with higher levels of 

anxiety, but not significantly related to depression or stress. The correlation between the Adult 

Hope Scale and Social Comparison (r = .017) is very weak and not significant, indicating that the 

levels of hope and social comparison among students are relatively independent of each other. 

These correlations provide valuable insights into the relationships between psychological 

constructs among students in madrasas and conventional schools. 
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Table 6 

Independent Sample t-Test Based on Student Group (Madrasas vs Traditional School) on the 

basis of DASS Components (N=300) 

 Madrasas 

(n=150) 

  Schools 

(n=150) 

  Cohen’s 

D 

Variables  M SD M SD T p  

Dep 26.62 7.43 24.09 6.60 3.12 -002 0.36 

Anx 26.29 7.54 21.65 4.74 6.37 .000 0.73 

Stress 27.64 6.78 28.49 6.47 -1.11 .266 0.12 

Adult hope  77.39 11.76 75.83 11.25 1.17 .242 0.13 

Socialcomparison 32.40 6.15 33.57 4.98 -1.81 .071 0.20 

Note:Dep=Depression, Anx=Anxiety, M=Mean, SD=Standard deviation 

Table 6presents the results of an independent samples t-test comparing students from madrasas 

and traditional schools based on the components of the DASS-21 and other variables 

(N=300).For Depression (Dep), madrasa students had a mean score (M) of 26.62 with a standard 

deviation (SD) of 7.43, while school students had a mean score of 24.09 (SD = 6.60). The t-test 

revealed a significant difference between the groups (t = 3.12, p = .002) with a Cohen’s d of 

0.36, indicating a small to moderate effect size. For Anxiety (Anx), madrasa students had a mean 

score of 26.29 (SD = 7.54) compared to 21.65 (SD = 4.74) for school students. The difference 

was statistically significant (t = 6.37, p < .001) with a Cohen’s d of 0.73, indicating a moderate to 

large effect size. For Stress, madrasa students had a mean score of 27.64 (SD = 6.78) while 

school students had a mean score of 28.49 (SD = 6.47). The difference was not significant (t = -

1.11, p = .266) with a Cohen’s d of 0.12, indicating a very small effect size. For the Adult Hope 

Scale, madrasa students had a mean score of 77.39 (SD = 11.76) compared to 75.83 (SD = 

11.25) for school students. This difference was not statistically significant (t = 1.17, p = .242) 

with a Cohen’s d of 0.13, indicating a very small effect size. For Social Comparison, madrasa 

students had a mean score of 32.40 (SD = 6.15) while school students had a mean score of 33.57 

(SD = 4.98). The difference approached significance (t = -1.81, p = .071) with a Cohen’s d of 

0.20, indicating a small effect size.  

Discussion and Conclusion  

Discussion 

The results support the social comparison theory that individuals compare themselves in contexts 

relevant to their experiences. Other previous research, such as Hossain et al. (2007), showed that 

a competitive atmosphere within academics strengthened social comparison, leading to higher 
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anxiety and lower self-esteem. 

The study found that on hope, madrasa students indicated a higher level of hope compared to 

students from conventional schools (Khoso, Oad, & Ahmad, 2023). This aligned with Khan, who 

revealed that supportive environments created hope. Because the madrasa is a communal and 

religious context, it probably instils vital purpose and support, leading to higher levels of hope. 

The research also revealed that students in madrasa had higher levels of depression as compared 

to their peers in regular schools. This is consistent with the cognitive theory of depression, 

learned helplessness theory, presented by Kuo, 2015, which proposes that negative cognitive 

patterns and perceived lack of control contribute to depression. Although hope levels were higher 

in madrasa students, the strange pressures and rigid expectations that exist within madrasas may 

have contributed to high levels of depression. Besides, the present study revealed a negative 

significant correlation between hope and depression, anxiety, and stress, underpinning the 

protective role of hope in mental health and self-concept (Ahmad et al., 2023). This supports 

Langford's 2016 hope theory, which states that higher levels of hope are related to higher coping 

and better psychological health. Previous research by Marques (2011) revealed that hope held a 

place in building resilience and reducing symptoms of depression and anxiety through 

curriculum (Dilshad, Shah & Ahmad, 2023). 

Given the minimal magnitude of association found between social comparison orientation and 

depression in this study, it overlaps with Marsh's 1984 surmise that the effects of social 

comparison will vary with individual differences and contextual factors. 

While the social comparison is apt to affect anxiety to some extent, the same factor does not bear 

as strong an influence on depression; this would mean that personal coping mechanisms and 

environmental support come into play much more in a determinant way concerning depressive 

symptoms. Hypothesis 1: There is a significant difference in social comparison orientation 

between madrasa and conventional school students. 

The study's findings indicate that social comparison orientation differs between madrasa students 

and those in conventional schools. The results indicated that students in traditional schools tend 

to engage more in academic-based social comparison because of the prevailing competitive 

environment. Madrasa students compare their merits on religious knowledge and piety. This 

confirms the hypothesis and aligns with Festinger's social comparison theory, indicating that 

comparison is context-dependent and that the competitive environment of conventional schools 
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may enhance social comparison and affect self-esteem and motivation.  

Hypothesis 2: There is a significant difference in the level of hope among the students of 

Madrasas and conventional schools. The findings indicated that students from madrasas reported 

higher hope than their counterparts in conventional schools. 

Therefore, this result substantiates the hypothesis, which is easy to explain through Snyder's 

hope theory. The theory emphasizes a supportive environment as a prime driver for hope. Due to 

its communal and religious context, madrasas probably contribute to high levels of hope because 

of the general characteristics of the environment, which usually gives a sense of purpose and 

support. This is contrary to conventional schools' standard individualistic and competitive 

setting, which can sometimes make it difficult for the students to be hopeful. Hypothesis 3: 

There is a significant difference in levels of depression between students of madrasas and 

conventional schools. 

The findings indicated that students in the madrasas had lower levels of depression as compared 

to those in the conventional schools. These findings are supported by (Abd Wahab, 2019). 

The result thus also confirms this hypothesis and therefore corresponds with the cognitive theory 

of depression proposed by Beck and the theory of learned helplessness by Seligman. It could 

well be that despite these high levels of hope, additional stresses/pressures exacerbated by the 

rigid expectations of madrasas raise the level of depression. Such could be the case if the 

structured, often restrictive environment of madrasahs is a cause of stress and possibly hopeless 

feelings of helplessness in students, which raises the rates of depression. Hypothesis 4: Higher 

levels of hope are correlated with less depression, anxiety, and stress in students. 

This research showed a negative significant relation between hope and depression,anxiety, and 

stress. The finding confirms the hypothesis and points to hope's protective function in mental 

health. According to Snyder, the higher a person's level of hope, as defined by the theory, the 

more they possess the agency and pathways to overcome adversity, which may lower levels of 

depression, anxiety, and stress. This finding underlines the necessity for hope when enhancing 

students' psychological resistance and well-being during educational periods. 

Hypothesis 5: There is a low relationship between social comparison orientation and the 

depression and anxiety levels of students. 

The result revealed a very weak negative correlation of social comparison orientation with 

anxiety but no relationship with depression. 
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This partially supports the hypothesis that social comparison may marginally affect anxiety, but 

it has no significant effect on depression. The effect of social comparison may thus vary with 

context and individual differences. These results, therefore, further confirm the general limited 

impact of social comparison on depression; other factors, such as personal coping mechanisms 

and support from the environment, could bear more important influences on depressive 

symptoms than social comparison does. 

Conclusion 

A comparative study of the madrasa and traditional school students, using the Adult Hope Scale 

and the Social Comparison Orientation Scale, brings out subtle differences in how the learning 

environments interplay with psychological outcomes. This research has brought out some 

enormous differences and striking similarities in how these young students from very different 

educational settings view their abilities, approach problems, and relate to others within their 

immediate social environment. 

This is evident through one of the key findings showing that students from traditional schools 

usually record high levels of social comparison and manifest greater awareness about health, 

possibly depicting the competitive and health-conscious nature of the setup. It can be inferred 

that conventional educational setups, by adopting strategies that reduce the element of constant 

comparison and health-related issues, can encourage a more holistic approach to education and 

well-being. In contrast, the madrasa student expresses more goal orientation and less frequent 

social comparison, reflecting a probably more cooperative and less competitive environment. 

These students also indicated very strong beliefs in problem-solving abilities, which testify to the 

fact that madrasa curricula might have potent augments on resilience and self-efficacy. 

The study also highlights that there were key similarities across both groups in terms of the way 

they used social networks for support and the general levels of stress and emotional challenges. 

In this way, commonalities from this shared landscape suggest the similar challenges faced by 

students across different educational contexts and the need for a broad response to student well-

being. 

In summary, this research advances the significance of culturally and pedagogically distinctive 

designs in education within various educational systems, at the same time as respecting and 

being informed by differences and commonalities within all students' experiences. It is hoped 

that when designing support systems and classrooms, policymakers and education administrators 
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consider both unique and shared elements of student experiences in the aspiration to create 

learning environments that support not just academic achievement but also a setting where 

students can become both psychologically healthy and socially well-functioning. 

Recommendations 

Given the high levels of stress, anxiety about health, and preponderance of social comparison 

described especially in traditional schools, interventions to strengthen emotional and 

psychological support mechanisms can be recommended. Interventions may include periodic 

mental health workshops, stress management training, or incorporating mindfulness practices 

into the curriculum. In the case of madrasas, where the predisposition for frequent social 

comparison is less strong, programs can focus on strengthening mechanisms of community 

support and group-based problem-solving skills. 

That is to say, the results that madrasa students are more confident in their problem-solving skills 

and preparedness for the future suggest that self-efficacy is well-promoted in these schools. 

Traditional schools could adopt this by introducing goal-setting activities and self-evaluation 

tools for students to judge their progress and set themselves achievement targets with less regard 

to how their peers have performed. 

What comes as a common thread out of this research is students' reliance on social networks for 

help with problems at both educational backgrounds. Therefore, schools and madrasas could 

work towards developing collaborative learning environments in which students are allowed to 

share knowledge and care for each other's learning journeys. This may be achieved through 

group projects, peer tutoring programs, and team-based learning activities. It means that, in 

principle, education policymakers and administrators need periodically to review and change 

policies according to constant assessments of the needs and outcomes of students. It should 

connote continuous feedback from students, parents, and educators so that educational strategies 

remain relevant and effective in promoting not only academic success but also the general well-

being of students. 
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