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Abstract 

 

This study investigates the gap between the recommended curriculum and the curriculum teachers 

deliver in classrooms. It identifies the causes of this gap and offers practical guidance for 

stakeholders. The study focuses on six female secondary school teachers working as coordinators 

in a private school in Karachi. It uses online interviews and a semi structured questionnaire to 

collect primary data. The study finds a clear gap between the recommended curriculum and the 

taught curriculum. The teachers report limited resources, time pressure, and administrative 

workload that restrict implementation. They describe the recommended curriculum as a document 

that rarely fits classroom realities. The study calls for targeted teacher training, clear and realistic 

curriculum guidelines, and supportive school policies that help teachers implement the 

recommended curriculum effectively. 
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Introduction 

It can be noted that the current gender equality and leadership discussions highlight the centralized 

position that women play in restructuring the educational systems and cultural discourses, in the 

South Asian context in particular. The area, including Pakistan, India, and Bangladesh, is a 

complicated sociocultural landscape where the traditional gender relations are often mixed with 

the modern intentions to become inclusive and empowered (Islam et al., 2023). In this context, 

women leadership is increasingly influencing the change of institutions of learning, thus breaking 

the ascribed conventions of sociocultural beliefs (Shaukat et al., 2021). 

Although there have been impressive progress on literacy and entry into tertiary education, the 

participation of women in topmost academic and administrative leadership remains quite low. In 

India, the percentage of women in the role of the university vice-chancellor range at around 3 

percent, and Nepalese statistics have reached 100 percent (British Council, 2014). This dramatic 

resource shortage is a good example of structural inequities and prevents the introduction of 

holistic and progressive changes in education (Islam et al., 2023). 

The women of South Asia who aspire to become leaders face several challenges such as gender 

role limitations, systems of biases, and the lack of support systems in the organization. These social 

conventions tend to reduce women to household tasks, thus affecting their professional 

advancement, whereas institutional structures do not always have official mentoring programs and 

policies related to gender issues (CHEER, 2014; Islam et al., 2023). Empirical evidence proves 

that female leaders are more likely to practice democratic styles of leadership, promote student 

engagement, and promote equity and diversity in educational practices (Shaukat et al., 2021). Their 

leadership styles often tend to focus on teamwork, emotional intelligence, and ethics-based 

governance qualities, which allows the institutional development and the transformation of the 

entire culture of the academia (Khanal, 2025). 

In addition to the institutional effect, women leaders are interesting role models that may break the 

system of biases and open the society to new ideas about the role women play in personal and 

professional life. Their existence is a kind of cultural opposition that enhances inclusivity, 

plurality, and empowerment. Empirical research suggests that female leaders will be able to arouse 

educational goals among girls and have a positive impact on society ideas about gender norms 

(CHEER, 2014; Beaman et al., 2012). Biases that are country-related still hinder the progress of 

women to take up leadership roles. 

Pakistan is characterized by the deep-rooted cultural barriers, low family support, and systematic 

discrimination (Shaukat et al., 2021). Women in India and Bangladesh face significant challenges 

in succeeding to the senior leadership positions despite having higher educational levels (Islam et 

al., 2023). Although scholarly literature on the topic of women involvement in education has been 

growing, existing empirical studies mostly focus on the measures of access, participation, namely 

literacy rates and enrollment statistics, with a heavy emphasis being placed on the South Asian 

environment. The existing literature often overlooks the qualitative and transformative experiences 

that women undergo when they reach the leadership roles (Islam et al., 2023; CHEER, 2014). Such 

crucial factors as policy innovations, cultural changes in institutions, and gender roles redefinition 

are under-explored. 

In addition, scholarship often does not portray a subtle perception of intersectionality between 

gender, institutional hierarchy, and cultural restraints. Very limited empirical research studies the 

mechanisms through which women in roles of educational leadership mediate against patriarchal 

standards, construct a policy-making structure that is inclusive, and navigate the unique socio-

political environments in South Asia (Shaukat et al., 2021; Khanal, 2025). Gendered expectations, 
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lack of mentorship, and opposition due to male dominated structures of administration are 

contextual factors that are rarely explored in detail. The current study explores the changing nature 

of female leaders in South Asian education systems in enhancing the organizational cultures, the 

implementation of gender sensitive policies, and the role of change agents in effecting 

transformative leaders, which in turn reduce the existing disparities. 

Study Objectives – 

1. The research aims at examining how women leaders have impacted the educational policy 

and institutional culture in South Asia. 

2. To investigate the ways in which female leaders defy and disrupt cultural and identity 

discourses in educational institutions. 

3. To investigate the obstacles and facilitating variables that influence the process of women 

leadership in the education sector across the South Asian nations. 

This research paper seeks to critically examine the transformational implications of female 

leadership on policy and cultural discourses in South Asia using empirical resources, policy 

critique, and socio cultural critique (Shah, 2014; Ghosh et al., 2015). 

 

Literature Review 

The research on female leadership in education sheds light on the existing gender issues around 

the world, the most conspicuous ones being in South Asia. The academic discourse has 

traditionally held that the leadership positions at the educational facilities are still largely 

dominated by males, and women are regularly exposed to the notable structural and cultural 

obstacles (Morley & Crossouard, 2016; Shah, 2015). In Pakistan, India, and Bangladesh the deep-

rooted patriarchal culture often limits women access to leadership, their mobility, and their 

discretion in decision-making processes at the institutional levels (Jabeen & Iqbal, 2020). 

Transformational Leadership and Gendered Leadership Styles 

A central theory to the study of gender and leadership relations is the transformational leadership 

theory (Burns, 1978; Bass, 1985). This method focuses on how leaders build up and influence their 

followers by a common vision, cognitive stimulation as well as individualized support. Eagly and 

Carli (2003) have shown that transformational leadership behaviours such as empathy, teamwork, 

and ethical decision-making behaviour are commonly practised by women and are especially 

beneficial in the educational environments. 

It is shown that, research evidence suggests that this leadership approach enables organizational 

innovation, boosts employee morale and fosters an inclusive, participatory work environment 

(Blackmore, 2013; Cubillo & Brown, 2003). Despite these benefits, the presence of traditional 

bureaucratic institutions in South Asia tends to disdain so-called feminine traits in favour of 

leadership models that are based on hierarchical and authoritarian approaches (Morley & 

Crossouard, 2016). This mismatch therefore often creates institutional diffusion when the women 

strive to implement the changes that could be considered as transformative. 

Institutional Constraints and Gendered Leadership Gaps 

The lack of women in senior academic leadership positions, such as vice-chancellors, deans and 

principals is also a matter that is well recorded in literature. 

This under-representation, though measurable quantitatively, is an indicator of a more general 

phenomenon of exclusion, which is institutionalized (Shah, 2014; Oplatka & Tamir, 2009). The 

Centre of Higher Education Equity Research (CHEER, 2020) states that due to tokenism, gendered 
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expectations, and a lack of strong institutional support systems, women in leadership positions 

often have less autonomy. Marginalization of women mentioned above hinders their ability to be 

strategic leaders and have inclusive policies. Additionally, gendered gatekeeping, informal 

networking, and family demands contribute to these institutional issues and subsequently increase 

the need to introduce structural changes in governance models across the South Asian education 

systems (Jabeen and Iqbal, 2020). 

Cultural and Narrative Disruption Through Leadership 

Other than enforcing reforms, women leaders have a powerful sway on the change of cultural 

narratives. Feminist scholars believe that female leadership in the educational domain is a site of 

cultural resistance that provokes the idea of the prevalent conceptions of gender, modernity, and 

identity (Sultana, 2021; Ghosh, Chakravarti, and Mansi, 2015). By taking senior roles of leadership 

and offering other perspectives which are based on social justice and local agency in their 

arguments, women challenge dominant paradigms of gender roles. 

The process is explained based on the postcolonial feminist theory (Mohanty, 2003; Spivak, 1988), 

which criticizes the way women leaders negotiate the parallelism of challenges caused by colonial 

experiences and patriarchy. This point of view prefigures the first-hand experiences of women in 

the Global South and criticizes the universalizing tendencies of Western feminist discourses. The 

dynamics underscore the long-term impact of colonial power structures on institutional norms and 

cultural stories, and as such, it influences women to have the ability to lead in South Asia as well 

as gender-based oppression (Blackmore, 2013). 

Women in South Asia have traditionally been and continue to be involved in cultural revolutions 

as teachers, authors, and thinkers (Awan, 2017). Their research refutes dominant discourse and 

leads to the emergence of the inclusive and diverse identities. However, the interconnection 

between cultural change and educational leadership is a relatively unexplored area of modern 

scholarship Despite the fact that feminist theory often focuses on the activism and discourse, and 

literature on transformational leadership is mostly focused on organizational performance, there is 

little research that is able to incorporate these two perspectives to examine how women leaders in 

South Asia bring about institutional transformation and cultural redefinition (Morley, 2013; 

Blackmore, 2013). 

The postcolonial feminist theory provides a sophisticated framework of analyzing women 

experiences and leadership paths in postcolonial nations, specifically in South Asia. This 

theoretical model highlights the importance of factors of contextual, historical and cultural identity 

and critically assessing the universalizing tendencies of Western feminism (Mohanty 2003). The 

women leaders in the postcolonial societies often use the localized forms of resistance based on 

the feminist awareness and indigenous epistemologies to challenge the multiple forms of 

oppression that have their origins in the colonial legacies and patriarchal structures (Spivak, 1988).  

To achieve the institutional change and the redefinition of cultural discourses, this paper uses the 

Postcolonial Feminist Theory to explain how the women leaders are involved in the cultural 

resistance by promoting education of girls, questioning genderization and proposing the inclusive 

policy structures. The concept highlights the importance of intersectionality and localized agency 

in leadership, which explains how women negotiate their sociopolitical environments to bring 

about a transformational change (Lewis and Mills, 2003). In turn, the postcolonial feminist theory 

simultaneously recognizes the agency of women in promoting cultural and educational change in 

the Global South and locates the intricacies of the situations that these actors face. 
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Conceptual Framework: Redefining Power through Women’s Leadership in South Asia 

To provide the place of women in leadership within administrative structures and the wider social 

and cultural societies, this paper combines the transformational theory of leadership with the 

postcolonial theory of feminism. This two-sided perspective will provide a complete insight on 

how women in South Asia use leadership, challenge hegemonies, as well as change institutional 

and conceptual frameworks. The current conceptual framework critically analyzes how female 

leaders have altered the educational change and cultural discourses in South Asia. Based on the 

Transformational Leadership Theory and Postcolonial Feminist Theory, the analysis outlines 

complex challenges women face in educational leadership and their attempt to build inclusive 

policies making and to renegotiate the conventional gender norms. The model proposed provides 

the main determinants and presents the hypotheses that are to be tested empirically and explain the 

connections between these variables. 

Figure 1 

Model 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The theoretical framework discussed herein provides an in-depth model incorporating the 

transformational leadership theory and the postcolonial feminist theory to explain the processes 

that work in the promotion and empowerment of women in the education leadership fields. The 

paradigm is the one that recognizes female leadership as a complex of institutional processes and 

ideal base but not an independent phenomenon. 
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The model has its roots in the postcolonial feminist theory, as it underlines the importance of the 

local agency, gender relations, and long-term consequences of colonialism on the lived experience 

of women. It is a theoretical frame that builds on feminist awareness and cultural resistance which 

can be expressed in the form of critical exegesis, subtle articulation and subversion of dominant 

hegemonic discourses. This intellectual renewal would be key towards inclusion of women in 

leadership roles. 

At the same time, transformational leadership traits, i.e., vision, empathy, and intellectual 

stimulation, are the drivers of change in the institution and the increase in inclusivity, equity, and 

positive organizational climate. In such reconstituted institutions, leadership roles of women in 

education have higher chances of being fostered and maintained. The idea prefigures a circular 

process whereby female engagement in educational leadership increases the transformational 

leadership practices to the extent of spawning a process of evolution and empowerment. This 

paradigm will provide an in depth understanding of how organizational, cultural, and theoretical 

factors do come together to create and sustain women leadership in educational settings thus 

portraying influence and impact as opposed to mere association. 

Hypothesis 

H1: Transformational leadership behaviours that can be typified in terms of vision, empathy, and 

intellectual stimulation are proposed to have a positive effect on institutional transformation, such 

as equity, inclusion, and organisational culture. 

H2: Transformational leadership behaviour and institutional change are considered to be the 

factors that play a crucial role in the issue of women entering educational leadership. 

H3: Feminist consciousness and cultural resistance which are characterized by the literacy, voice 

and cultural disruption are theorised to have a positive influence on the post-colonial feminist 

theory. 

H4: It is theorised that post-colonial feminist theory will play an important part in determining the 

participation of women in the educational leadership position through local agency, gender 

consciousness, and feminist consciousness coupled with cultural resistance. 

Methodology of Research 

Design of Research 

The research design of the study was qualitative in examining the leadership position of women in 

the South Asian education and culture development. The proposed research will take the 

interpretivist epistemological position to clarify the complex lives of female leaders and their 

transformational impact on the culture and education (Creswell & Poth, 2018; Denzin & yk, 2017). 

As a way of putting the leadership practices and sociocultural obstacles that women in leadership 

positions confront into perspective, the study uses Transformational Leadership Theory (Burns, 

1978) and Postcolonial Feminist Theory (Mohanty, 2003).  

Participants and Sampling 

The group of visitors included female educational leaders based in Bangladesh, India, and 

Pakistan, both in the public and private universities, which included vice-chancellors, deans, 

principals and directors. A purposive sampling approach was used to select 20 participants who 

perceived themselves to have information-rich (Patton, 2015). To provide a comprehensive picture 

of women leadership in South Asia, the sample was created to represent a wide range of 

socioeconomic statuses and religious orientations and institutional settings (rural versus urban) 

(Etikan et al., 2016). 
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Methods of Data Collection  

The data were collected through semi-structured interviews (Bryman, 2016) and analysis of 

documents of media coverage, gender policies and reports in institutions (Bowen, 2009). Each 

semi-structured interview will take forty-five to sixty minutes, and will emphasize on the problems 

of cultural influence and leadership duties. Document analysis will be used to triangulate interview 

data by providing more background and increasing its validity (Yin, 2018). 

Data Analysis Techniques 

NVivo was used to manage the data through thematic analysis (Braun, and Clarke, 2006). This 

inductive methodology is aimed at identifying emergent themes related to leadership, gender, and 

cultural change and uses several coding cycles to guarantee the depth and reliability of the results 

(Nowell et al., 2017). The informed consent of all subjects was obtained and ethics were obtained 

in line with the Declaration of Helsinki (World Medical Association, 2013). The credibility, 

transferability, reliability, and confirmability of the study were supported using methodological 

processes such as member validation and peer debriefing (Lincoln and Guba, 1985). Despite the 

fact that this study results in significant conclusions, the research results might not be applicable 

to any other population than the sample purposely selected. In addition, the geographical and 

institutional background can moderate the application of these findings. With a qualitative 

methodology that combined semi-structured interviews and document reviews, the research 

provides informative details in the manner in which women in South Asia are reshaping narratives 

of education and culture. The findings are added to the body of existing knowledge on the topic of 

gendered leadership in the Global South and provide a unique insight into the area of educational 

and cultural reform (Madsen 2020; Blackmore 2013). 

Results & Findings 

 A tree-map diagram illustrates the occurrence and magnitude of meaningful node topics 

discovered in the research hence highlighting the cause and effect correlation hypothesized in the 

research model. Our hypotheses have been supported by the empirical evidence, which shows that 

the transformational leadership behaviors, that is vision, empathy and intellectual stimulation, are 

significant facilitators of institutional change and, consequently, increase the representation of 

women in education leadership positions. The findings also support the contribution of the 

postcolonial feminist theory, which highlights the agency of the locals, as well as the long-term 
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role of the colonial legacies in the formation of feminist consciousness and cultural resistance that 

include literacy, voice, and disruption. These factors are interdependent to each other with regard 

to the leadership position of women and establish a dynamic and reciprocal relationship instead of 

a linear relationship hence considering the theoretical frameworks used in our model. 

Table 1 

Summary of Qualitative Results Aligned with Conceptual Model & Hypotheses 

Key Theme Supporting 

Constructs 

(From Model) 

Emergent 

Findings 

Evidence 

Source 

Related 

Hypotheses 

Interpretation 

Transformational 

Leadership 

Behaviors 

Vision, 

Empathy, 

Intellectual 

Stimulation 

Women leaders 

show strong 

transformational 

qualities in 

motivating staff, 

fostering 

inclusivity, and 

inspiring 

change. 

Interviews, 

Institutional 

Reports 

H1 Demonstrates 

significant 

impact on 

institutional 

transformation 

through 

leadership 

values. 

Institutional 

Transformation 

Equity, 

Inclusion, 

Organizational 

Culture 

The institutional 

changes are 

reported where 

women take up 

leadership 

positions and 

this includes 

embracing 

inclusive hiring 

policies, gender 

sensitive 

policies and 

culturally 

adaptive 

curricula. 

Interviews, 

Gender 

Policies 

H2 Women's 

leadership 

contributes 

directly to 

equity and 

inclusion in 

education. 

Women’s 

Educational 

Leadership Roles 

Central Node Women 

perceive their 

roles as both 

symbolic and 

operational in 

shifting 

institutional and 

societal 

attitudes. 

Interviews, 

Media 

Content 

H1, H2, H3 Women 

leaders 

catalyze 

institutional 

and cultural 

changes; 

central to the 

influence 

chain. 

Feminist 

Consciousness & 

Literacy, 

Voices, 

Leaders 

challenge 

cultural norms 

by promoting 

Interviews, 

Document 

Analysis 

H3 Cultural 

resistance is 

both a product 

and a tool of 
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Cultural 

Resistance 

Cultural 

Disruption 

girls’ education, 

feminist 

thought, and 

narrative 

rewriting. 

women’s 

leadership. 

Postcolonial 

Feminist Theory 

Local Agency, 

Gendered 

Colonial 

Legacy 

Many leaders 

actively 

referenced 

postcolonial 

contexts 

affecting their 

leadership 

identities and 

resistance 

strategies. 

Interviews, H4 Postcolonial 

feminist lens 

helps decode 

local 

leadership 

actions and 

challenges. 

 

This qualitative research paper highlights the positive theatrical change which women leaders have 

brought to the educational and cultural scenario in South Asia. Transformational leadership 

behaviours identified through thematic analyses included vision, empathy, and intellectual 

stimulation, which together the women use to bring about change in the institution. Institutional 

reform implies the organization of changes that require attention to the inclusive recruitment and 

gender responsiveness. It is impossible to imagine such reforms without the presence of women in 

high positions of leadership, without which transformation of the institutions is impossible and 

reformulation of cultural narratives is impossible. Feminist Consciousness and Cultural Resistance 

concept highlights the collective resistance to the patriarchal norms, gender education of girls, and 

affirms feminist views. The postcolonial feminist theory explains the unique problems that female 

leaders face in the postcolonial context. Empirical studies are sufficient to prove that women are 

the central subjects in bringing about significant educational and cultural development. The 

thematic results of this qualitative study shed more light on the various roles of female leaders in 

educational as well as cultural change in South Asia. The transformational leadership behaviors 

conceptualization implies that female leaders have salient transformational qualities, which is, 

visionary insight, empathy, and facilitation of intellectual engagement. The qualities enable the 

leaders to motivate the staff, embrace inclusiveness, and promote beneficial organizational 

transformation. This theme, which was supported by a more frequent occurrence of NVivo nodes 

and which was based on the interviews and institutional reports, supports Hypothesis 1 which 

assumes that transformative leadership has a significant impact on institutional reform. 

The second theme is that of Institutional Transformation that predicts the structural changes in 

educational institutions brought about by women. Such modifications include all-inclusive 

recruitment, gender sensitive policies and culturally flexible curriculums. The findings of semi-

structured interviews and the gender policy documents show moderate-to-high prevalence, which 

was revealed through NVivo, thus proving Hypothesis 2. This observation implies that the direct 

impact of female leadership is an increased degree of equity and inclusion in the education system.. 

One of the central aspects of the research of the roles of Women Educational Leadership is the fact 

that women have significant influences in both symbolic and operational roles as leaders. They 

identify themselves as change agents, who are harsh on society and its norms and mold institutional 

cultures. This theme that is common in NVivo coding confirms the three hypotheses H1, H2 and 
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H3 and confirms that female leaders play a central role in the process of institutional and cultural 

transformation. 

The Feminist Consciousness and Cultural Resistance as the theme demonstrates the way women 

in leadership fight the patriarchal norms by encouraging girls to study, voicing feminist views, and 

discrediting the classic accounts. The identified theme, which was supported by the analysis of 

documents and interview data, occurred with moderate frequency and allows supporting 

Hypothesis 3. Results have shown that cultural resistance does not simply act as an outcome of 

leadership, but rather as a planned approach used by women in bringing change on. 

In conclusion, the Postcolonial Feminist Theory provides a critical approach of understanding the 

unique issues and identities of women leaders that are shaped by the legacies of history and socio-

political factors. Personal narratives show that many leaders are working in a multi-layered 

postcolonial environment, which consequently defines the leadership mode and the resistance 

approach.  

This repeated occurrence of this theme, which is supported by a moderate frequency in NVivo 

analyses, supports Hypothesis 4 and highlights the need to have a localized, contextualized 

feminist perspective of analysis in leadership research. These themes altogether demonstrate a 

comprehensive understanding of how women are reconstituting power by developing 

transformational leadership, institutional reform, cultural resistance and postcolonial agency.   

The results provide the necessary information about the changing forms of gendered leadership in 

the Global South and emphasize the great importance of the role women play in the transformation 

of education and culture. 

Table 2 

Summarizing the hypotheses and their support based on the qualitative findings: 

Hypothesis Key Findings Support 

H1: Transformational leadership behaviors 

(vision, empathy, intellectual stimulation) 

have a positive impact on institutional 

transformation (equity, inclusion, 

organizational culture). 

Women leaders demonstrate 

transformational qualities that 

inspire institutional change and 

promote equity and inclusion. 

Strong support 

from NVivo 

analysis and 

interviews. 

H2: Transformational Leadership Behavior 

and Institutional transformation significantly 

influence women’s participation in 

educational leadership roles. 

Leadership behaviors drive 

structural changes, enhancing 

women’s roles in education and 

leadership positions. 

High NVivo 

frequency and 

interview 

evidence. 

H3: Feminist consciousness and cultural 

resistance (literacy, voices, cultural 

disruption) positively impact Postcolonial 

feminist theory, influencing women’s 

engagement in educational leadership. 

Women challenge patriarchal 

norms, promoting education and 

feminist values, reshaping 

cultural narratives. 

Moderate support 

from interviews 

and document 

analysis. 

H4: Postcolonial feminist theory, through 

local agency and gender awareness, and 

Feminist Consciousness & Cultural 

Women navigate postcolonial 

challenges, shaping leadership 

roles through feminist 

Moderate 

support, 

especially 
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Hypothesis Key Findings Support 

resistance, significantly influence women’s 

participation in educational leadership roles. 

consciousness and cultural 

resistance. 

through personal 

narratives. 

 

Discussion and Conclusion 

Discussion: 

The research results highlight the crucial importance of women leadership in instilling institutional 

and cultural change; their management approach provokes the emergence of equity-based and 

inclusion-affirming environments, and their attitudes challenge existing cultural and patriarchal 

limitations. The reforms being undertaken by women, as in the case of inclusive hiring and 

implementation of gender-sensitive curricula, give clear signs of improvement. More so, the use 

of the postcolonial feminist theory contributes to a deeper understanding of leadership in 

historically complex situations and provides a theoretical framework to address regionally-specific 

gender issues. 

Conclusion 

These themes altogether demonstrate a comprehensive understanding of how women are 

reconstituting power by developing transformational leadership, institutional reform, cultural 

resistance and postcolonial agency.   

The results provide the necessary information about the changing forms of gendered leadership in 

the Global South and emphasize the great importance of the role women play in the transformation 

of education and culture. The challenges of leadership involved in these persons are contradictory 

to the established norms in society; at the same time, the challenges enhance more individuals to 

be involved in the educational governance procedures. The postcolonial feminist theory offers 

detailed accounts of the socio political challenges faced by women who are in leadership roles in 

postcolonial settings. 

Encourage the Implementation of Transformational Leadership Training: 

To promote a sense of inclusion and a transformative systemic change, organizations should 

consider implementing programs that can develop leadership qualities, namely empathy, vision, 

and innovation. 

2. Promote Policy Reforms that Acknowledge Gender: 

The executive must take a proactive role to advance female leadership through the inclusion of 

hiring processes, mentorship programs and culturally sensitive curriculums. 

Contributions 

The study makes a contribution to the scholarly field that is increasingly taking shape regarding 

the understanding of gendered leadership by shedding light on how women in South Asian 

countries bring about institutional changes and cultural shifts. It prefigures the salient convergence 

of transformational leadership and postcolonial feminist theory and, therefore, supports the 

necessity of gender-responsive and locally based leadership frameworks. 
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Limitations & Suggestions: 

The findings of the current investigation might not be generalised to larger settings due to its 

qualitative methodology and the limitation of the sampling by the geographical scope. Future 

research should expand its geographic scope to include a range of South Asian settings, with a 

more intensive use of mixed-method designs to increase the validity of the external setting. The 

inclusion of the ideas of male leaders would have added depth to the analysis and would help 

gender comparative research. An extensive study of postcolonial feminist leadership in education 

is likely to provide useful insights into leadership practices that are unique to different cultures. 
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